DOCUMENT RESUME

ED 135 918 . UD 016 816

AUTHOR Doyle, Bokert E.

TITLE The College Bound Program; Evaluation Period, School
Year 1974-1975.

INSTITUTION New York City Board of Education, Brocklyn, N.Y.

. Office of Educational Evaluatlon.

PUB DATE 75

NOTE - 29p.; New York City Board of Education runctlon No.
09-59609

EDRS FRICE HF-$0.83 HC-$2.06 Plus Postage. .

DESCRIETORS Bilingual Education; Cognitive Objectives; *College

Bound Students; *College Preparation; *Disadvantaged
Youth; *High Schools; Mathematics; *Program
Evaluation; Reading; Sciences

IDENTIFIERS *College Bound Program; *New York (New York)

ABSTRACT

This report contains a description and evaluation of
the Ccllege Bound Program. It was designed to enhance the cognitive
abilities of 9,300 bigh school students who vere eligible for Title I
funds. The program was conducted in 24 high schools with
approximately cne fourth of the subjects at each grade level. The
evaluation was designed to investigate the effectiveness of the
reading, mathematics, science, social science, and bilingual
components of the program. Test results Tevealed that the project
improved standardized test scores in all areas. Statistically
significant gains were obtained for the reading, mathematlcs, social
studies, science, bilingual reading, and bilingual science components
for all grade levels and for the ninth grade bilingual social science
component. (Authoxr/AM)

[

e 3 oo Kok e oK o K 3 ook ok 3k 3 3k 3 o 3 o e o ok e o ook kKo o o o ok ko ok o ok ke ok ook ok ok ok ok 3ok ook ok ok o ok skl ok o ok ok ok ok
Documents acquired by ERIC include many informal unpublished
materials not available from other sources. EKIC makes every effort
to cktain the best copy available. Nevertheless, items of marginal
reproducibility are often encountered and this affects the quality

of the micrcfiche and bardcopy reproductions ERIC makes available
via the ERIC Document Reproduction Service (EDRS). EDRS is not
responsible for the quality of the original document. Reproductions

supplied by EDRS are the best that can be nade from the original.
ok o ol ok ok ok ok ok ol ok ok o s ok ok ok 3k % ok 3 ok 6 ok ok ok ok o ok sk sk ok b ok 3k ok ok ok ok 3k ek e 3 ok 3k e 3k ok ok o 3 Aok ok ok e o ok ok ok ok ok ko

AR X R R R

*

*
%*
*
K
*
*
*
%*
%*



EVALUATION REPORT

Function No. 09-59609

THE COLLEGE BOUND PROGRAM

ED135919  ~.

EVALUATION PERIOD

U.5. DEPARTMENT OF HEALTH,
EDUCATION 8 WELFARE

SCHOOL YEAR 1974~ 1975 ' NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HA5 BEEN REPRO.
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN-
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE-
SENT OF FICIAL NATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

ROBERT E. DOYLE, Ph. D.

An evaluation of a New York'City Schoél district
educattonal project funded under Title I of the
-Elementary and Secondary Education Act of 1965

(PL 89-10) performed for the Board of Education

.of the City of New York for the 1974~75 school year.

[

-

oD

=)

g

ya
> |
.Dr. Anthoany J. Polcmeni, ", Director

BOARD DF EDUCATION OF THE CITY DF NEW YDORK
DOFFICE OF EDUCATIONAL EVALUATION
110 LIVINGSTON STREET, BROOKLYN, N. Y. 11201




TABLE OF CONTENTS

CHAPTERS - PAGE
I. THE PROGRAM: « & ¢ o 4 4 o o 4 o o o o o o o 5 o o o o o o o« 1
II. EVALUATIVE PROCEDURES: o o & o 2 v @ o o o o o s s s oo s s 2
III. THE FINDINGS. « « « « o o o o o o o o o o o o s o o v o oewnrb
IV. SUMMARY OF MAJOR FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS. . 1l
V. EXEMPLARY FROGRAM ABSTRACT:. « v v o v o v v o ore o o o o 0 o 217
LIST OF TABLES
TABLE | PAGE

MIR

MIR

The Population and the Test Sample by Component. . . . . . P
Pre and Post Test Results on the California‘Achievement Tests. . .5
Pre and Post Test Results in Reading for the 12th Year Students. .6
Pre and Post Test Results on the STEP—Sociél Studies and the
Cooperative Scienoe TéBt. o v « ¢ s ¢ ¢ o o o o o o c7s s o » 6

Pre and Post Test Results in Reading and Mathematics for the
Bilingual Smdentsl [ ] ] ] ] » [ ] . - . . . [ ] o o [ ] . L] ] - . L 4 7

Pre and Post Test Results in Spanish Reading, Science, and
Soclal Studies for the Bilingual Students. «.. « ¢ ¢ .. .. . T

Acceptance Rate and Financial Aid Received by Graduates. e o o o 12

APPENDICES
#1 Table 30A Results for the Historical Regression Design

#2, #3 Table "30C"~Reeults for the z ratio and correlated t Design

DATA LOSS FORMS -

Ca



CHAPTER I - THE PROGRAM

The College Bound Program was designed to enhance the cognitive
growth of 9300 disadvantaged high <. ool studenis vho were eligible for Title
I funds. 'The target population included 260 students who were linguistically
isolated. The program was conducted in 24 high schoo;s, and approximately one-
fourth of the subjects were in each grade level. New entrants to the program
were selected on the basis of having the potential to succeed in college, but
whoseASpring 1974 reading scores on the Stanford Advanced Reading Test were teliow
grade level. The progran was in operation from September 1, 1974 to June 30, 1975
and.provided an-addifion;iWZhB.h teachers, 67 counselors, 2l secretaries, L6
family workers and 187 paraprofessionals to supplement the regular staffs in the
target schools. Specifically,the program was designed to improve&AZé) the reading
and language arts skills of all participants; (b) the mathemafgg;l skills of
participants faking'9th and 10th grade mathematics; (c) the reading skills in
social studies of participants identified as needing remedial help by the STEP
for social studies; (d) the reading skills in science of participants identified
‘as needing remedial help by the Cooperative Science Test; and (e) the language
development, reading and mathematics skills of linguistically isolated participants.

In order to accomplish‘these objedii#es, participants attendea éupplé—v
mentary classes in reading and mathematics? and special classes in social studies
and science. Linguistically isolated pupils were provided courses in ESL and
instruction in mathematics, language, science or social étudies in their native
language. All special and supplementary classes émphasized individual prescriptive
instructional modalities and had éverage clags rosters of 20. Educationél'éésistants
were assigned to classes and tutors were available fdr students requiring additional

help. To further enhénée the effort, school counselors were assigned a ratio of 150




students to assist these disadvantaged youngsters in overcoming problems
asgociated with their individual devélopment, family workers were available
to insure effective home-~school cooperation, and field- trips were conducted

to broaden the experiental learning base and to raise motivational levels.

CHATTRR II - EVALUATIVE PROCEDURES

e

This section-specifies the evaluation objectives, the data collection
procedures, the instrumentation, the methods of data treatment, and the population

Sample.

Bvaluation Objectives:

There were five evaluation‘objectives for this program which were
specified in the original evaluation design stated August; 197k, and modified

on. September 12, 1974, October 17, 197k, February 28, 1975, and June 5, 1975.

Tklleé{e objectives are:

1. to determine whether, as a result of participation in the Supplemenfary
Reading Program, the reading grade of the students will éhow a.statisticaliy
significant difference between the real post-test score and the anticipated
post-test score;

‘2. to determine whether, ag a result of participation in the Supplementary
Mathematics Program, the mathematics grades of the students will show a
statistically significant difference between the real post-test scbie and
the';nticipated post—tesf score; 7

3. to determine whether, as a result of paiticipation in the:science and social
studiés components, students will show a statistically significant difference
between pre-test and post-test raw scoress

Li. to determine whether as a result of participation in the bilingual component,
students will show a statistiéally significant difference between pre-test

and post-test’ scores on standardizedvacademic and reading tests; .

5. to determine the extent to which the program as actuzlly &érriédfqgt; coincided
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with the program as described in the project proposal.

Data Collection Procedures

s

All students were pre-tested on the appropriate instruments in
October, 1974. Students who were absent at the pre-~test time were pre-tested
on an individual basis. Students known to be dropping out, graduvating, or
trangferring at the end of the fall semester were post-tested durihg'the month
of Jahuary 1975. New entrants were pre—testéd at the same time. All students
remaining in the pfﬁgram throughout the spring semester were post-tested during
May 1975. The data analysis reflects the deviations in the treatment periods.

The OEE Evaluator made twenty-four site visits to schools conducting

the College Bound Program in order to assess the implementation of the program.

The Instrumentation
X Appropriate levels of the California Achievement Tests (CAT) in
Reading and Mathematics were administered for the pre-~test and pbst~teét data
required for evaluation objectives 1 and 2. The Cooperative Science Test (CST)
and the STEP, Series II, Social Studies (STEP), were administered to obtain the
data for evaluation objective 3. For evaluation objective #l, the Stanford
"Achié&ément'Sﬁbtests (SAT) in Reading Comprehension‘and'Maﬁhematics Compﬁtations, )
and the Cooperative Inter—Aﬁerican Tésts (CIAT) in Natural Sciences, Social

Studies and Spanish Reading were the instruments employed.

Methods of Data Treatment

The data for the Reading and Mathematics Components were analyzed
by the "real (treatment) post-test vs anticipated (without‘treatﬁent) post test"
method as specified in the modified evaluation design using a correlated t ratio

with historical regression, except for the data ccllected for the 12th grade students

TR
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on the California Achievement Test in Reading. For this latter group, tﬁe data
were analyzed by a "correlated Z ratio on percentile scores for a modified réél
ve. anticipated gain".

The remaining data‘were analyzed by means of a correlated t tests
between prc-test and post-test raw scores. |

All data were analyzed by'gréde level, and data utilizing the raw scores

were grouped into full year and part year treatment groups.

THE SAMPLE

All of the participants in.each component comprised the population for
thiélskudy. however complete test data were not aVaiiaplghfor all the subjects.
The test sample excluded those students who were: dropped from the program;
chronicaily truant; no longer residents.of New York City; transferred to another
schooi; absent on the pre-tést or post~test testing periods. Futhermore students
who had 1nvalid test scores, or graduated- early without taking the post~test, or
who had 1ncomp1ete ‘test scores could not be 1ncluded in the test sample. Table 1
below portfays the total number of partic’pants in each component as well as the

test sample availdble. The Data Loss Fomm in the appendix gives a complote

| accounting for each subject by program component and grade level.

TABLE 1: THE POPULATION AND TEST SAMPLE BY COMPONENT

COMPONENT "POFULATION TEST SAMPLE %
Reading " ool 7589 83.9
Mathematicsﬁ 6090 L86L 79.9
Social Studies 5500 b351 79.1
Science 37152 3145 83.8
Bilingual 260 - 203 718.1

e
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CHAPTER III -~ "9 E FINDINGS

This chapter reports on the 1indings germaine to each evaluation
objective, discusses the degree that the program was serving the needs‘of thé
targe* population and implemenfing the project proposal; comments on thggfacilities
and materials utilized in the project, and reviews the implementation of the re-
commendations of the previqus years study.

Evaluation objectives 1 and 2 were designed to investigate the éffectivé:
ness of the reading and mathematical components by comparing the real post-test

and the anticipated post-~test scores on various subtests of the California Achieve-

. ment Test. Table 2 below summarizes the results for these two objectives using

the grade equivalent scores.

An analysis of Table 2 shows that the reading grades improved from

1.3 to 1.5 years and that the mathematics skills improved from 1.2 to 1.9 years

TABLE 2. PRE AND POST TEST RESULTS "N THR CALIFORNIA ACHIEVEMENT TESTS

Reading ' Computations Problem Solving
Grade  Pre Post Pre Post - Pre Post
¢ 7.1 8. 7.8 9.2% 7.3 8.6%
10 8.3 9.6% © 8.1 10.0¢ 8.2 9.6%
0 6T o T TR 0o ——8I8 T T 1076
12 - - 8.0 9.7% 8.7 '9.9%

* Significant at the .001 Level

Table 3 summarizes the reading results for the 12th grade using the

‘percentile scores for those students who received 1 term and 1 year of treatment.

Both treatment groups demonstrated statistically significant mean percentile gains.
Evaluation objective 3 was designed to imvestigate the effectiveness of
the science and social studies components by comparing the pre-test and post-test

results on the Cooperative Science test and the STEP for Social Studies. Table L

below summarizes the results for these subject areas.”

8 ~
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TABLE 3. PRE AND POST TEST RESULTS IN READING FOR THE 12th GRADE STUDENTS

Pre-Test : Post-Test
Treatment Mean S.D. Mean S.D.
1 Term  3b.3 19.9 472 23.6 %
1 Year  36.0 22.2 . L2.8 22.9 *

*¥Significant at the .001 level

‘An analysis of Table l; demonstrates that the social studies and

science scorgg_of the participants improved significantly. The

mean social studies raw score improved from 1.9 to 5.6 points and the mean

science score improved from 4.3 to 5.7 points. Since the 1 term groups-.

ey

varied from 139 to 190, and the 1 year groups varied from 635 to 11L5,
comparisons between the two treatment periods should be made with extieme

care.

TABLE L. PRE AND POST TEST RESULTS ON THE STEP~SOCIAL STUDIES AND THE
COOPERATIVE SCIENCE TEST __

o e o e —_ . - - -

Social Studies  Science
. Pre Post Pre - Post
B Crade/Treatment Mean S.D. Mean _ S.D. Mean S.D.  Mean ~8.D.
T 9 -1 Term 20.0 6.2 23.8  5.8% S e
9 - 1 Year 22.6 6.6 26.5 6.7%  20.2 6.8 24.5 7.6%
10 -~ 1 Term 25.2 7.3 30.8  7.3% L - -
d 10 - 1 Year 25.9 7.6 30.2  7.0% 23.4, 7.9 28.1 - 8.1
11 ~ 1 Term 27.5 7.6 32.6 8.2 - - - -
11 - 1 Year 30.0 7.4 33.1 7.  26.9..--9.0 - 32.6  B.7%
12 ~ 1 Term 35.6 6.1 39.2  6.0% - - - -
12 ~ 1 Year 33.6  T.6..... '35.5 T.0¢ - - - .;

*Significant at the .001 level
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Evaluation objective L was designed to measure the effectiveness

of the bilingual program. Tables 5 and 6 summarizes the statistical results

for these objectives.

TABLE 5. PRE AND POST TEST RESULTS IN READING AND MATHEMATICS FOR THE
BILINGUAL STUDENTS

- Reading Mathematics -
Grade Pre . Post Pre ___ Post
9 b5 5. 5.9 - 6.1, N.S.
10 48 5.8% 6.5 6.8 N.S.

*Significant at the .001 level

N.S. Not Significant

TABLE 6. FPRE AND POST TEST RESULTS IN SPANISH READING, SCIENCE AND SOCIAL
. STUDIES FOR THE BILINGUAL STUDENTS

Spanish Reading Social Studies Science
Pre Post Pre Post Pre Post

Grade Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.

9 57 12 65 11% L6 13 55 13 60 15, 6L 1
10 e’ 12 6 12x 66 13 69 13WSL8 13 55 1

- *Significant at the .001 level
N.S. Not Significant

Significant improvement in reading, Sﬁanish reading and science was found
for both grade levels. Significant improvement was not demonstrated for either
grade in ﬁathematics; and the ninth grade demonstrated improvgment in‘social studies
which was statistically significant while the improvement for the tenth grades was not.

Complete results for these first four evaluation objectives are contained

in the MIR forms found in the Appendix.

10
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Evaluation objective‘#S was designed to determine the extent to which
the implemented pfogram actually coincided with the project proposal. Th%s
objective was assessed by means of twenty-four sife visits made to the field

schools. Observations were made about the population being serviced, the in-

structional and supportive service program, and the facilities and materials

emplqyed.

THE TARGET POPULATION

The program was in operation in each of the specified schools and was
servicimg lisadvantaged students in the 9th, 10th, 11th, and 12th grades. Althpugh
the funding for the program is on a yeaxly basis, students are serviced over a four
year period, and the guidelineé for selecting entering subjects has been modified
over the past several years. The current criteria selected'students who were below

grade level.

THE INSTRUCTIONAL PROGRAM

'“The“site visits revealed that all the schools had implemented the
specified instructional program. In the majority of cases, the classroom in-

.. ... structors were individualizing instruction and one excellent example of peer
assisted instruction was noted. In.a small minority of cases, the assigned work
appeared to have little relationship to identifiable weaknesses and diagnostic
results were hot evidenced. A number of teachers had little or no formal training
in reading. ZEducational assistants were observed generally wérking with individual
and small groups of sfudents. In.a few 'instances, the aids were observed performing
little more than routine clerical tasks and attempting to look busy.

The reading workshopé, the efférts of the’ﬁééding coord;nators and.thé:%\

teacher trainers, the introduction of separate supplementary classes, and .the

11




-9~
assignment of special teachers appears to have had salutary outcomes. However,
_thé>aééignment of different teachers each semesfer, or cycIe, is a detexrent, and
théredappears to be a lack of communications between the "regular" and "the
extraJKclassroom teaéhers.

Students int?rviewed in each of schools visited reported very positive
feeling about the program. Howe&er, they questioned: ' why the supplementary
classes were totally individualized;‘why teachers did not vary instructional
methods in these classes; why they could not take more electives; and whether
or not the supplementary classes would be‘required if theyhfeached grade level.

A minority of students were not aware of the reasons-theyvcgfe taking the supple~

mentary classes, and few of those reporfedly knew their achievement scores or

" diagnosed difficulties.

ATMINISTRATIVE AND SUPPORTIVE SERVICES

The program coordinators advised school administrators on the guidelines
‘for implementing the program; administered the budget; orderedlappropriaté“maférfél§?""*”“
arranged suitable field trips;mcoordinated the standardized testing; screened new
entrants; and performed other coordinative functions. Generally they had excellent
cooperationmfrqm,administrators: However, there were some problems: some teachers. .
w;re not trained for the assigned subject area; one department chairman did not
agree to follow the teaching assignment guidelines; some teachers did not have a
room to utilizé as a laboratory; and in the overutilized 'schools the offices tended
to be very crowded. These situations'were beyond the scope of the coordinators’

authority, but they were aware of these shortcomings and were attempting to overcome ' ... ..

[y

them. : ‘ L
Reading coordinators were assigned to 10 schools and;provided training
for teachers and paraprofessionals; evaluated and selected apbropriate instructional

‘ _materialé;_coordinated the diagnostic testing and prescriptive instruction; and
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assisted in coordinating reading with other subject areas. In the fourteen
schools not funded for Reading coordinators, 3 teachef trainers weré assigned
in the Spring semester to provide similar services. The teacher trainers appeared
to have a significant j ., on the nnhooia and enhanced interschool exchanges of
ideas and techniques.

Tﬁé:sehool cqﬁnseluLM :* ,ted the academic adjustment an remediated
the emotional concerns of the students through individual counéeling and group
methods. As part of their motivational techniques, they conducted guidance lessons
on ofientatién, career exploration, college seléction and application processes, and
sources of financial-aid. -

The teachers reported that counselors were accessible, highly motivated
and of great assistance to them. The majority of students stated that their
counselors were extremely helpful; however a few students reported that their
counselors appeared to be more interested in programatic concermns than they were in
resolving personal problems.

Family assistants provided information to parents about the projects
activities, goals and requirements, and they contacted parents of students who
were frequently late or absent. They were under the superviéion of the counselor
and served as the liasion person between the school and the home.

Fiéld trips were conducted which encompassed a range of activities from
attending the legitimate tﬁeater to visiting out-of-state colleges.f Scheduling
these trips appeared to be a very time consuming task for coordinators who often
had tb iron out logistic snafus with bus companies, parent consent forms, and
advance funding. In spite of these difficulties, the trips appeared to have a

profound influence on the participants.

13
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FACILITIES AND MATERI[ALS r

The physical facilities varied from school to school. Many of the
New York City high schools are overutilized. These conditions obviously mitigate
against good tacilities on all sites. Nevertheless; the facilities were adequate
in most instances..Most schools had self-contained 1aboratofy classrooms for the
supplementary classes, a few did not. 1In thc latter schools, the fact that teachers
had to cart materials from one room to another was a serious shortcoming. The office
space for the doordinaﬁofs and the counselors was good in 50% of the schools visitea;
adequate but in need of room dgﬁiders in 25% of the sites; and barely adequate to
poor in the other 25%. |

" The staff reported that?they were aﬁle to obtain appropriate instructional

materials. |

PREVIQOUS RECOMMENDATIONS

The evaluation report conducted for the 1973-197L academic yéar made
three recommendations. Thesé Were;j -, . L.
1., that the evaluation of the reduced élass size in certain suﬁjec% areas ﬁot
be evaluated by a étandardized reading test; i
2. that mathematics coordinators'be appointed to assist teachers in the
development of the supplementary math program;
3. that schools be allowed flexibility in using assigned paraprofessional
‘- positions as either family assistants or elucational aids.
Recommendation #1 has been carried out. These courses were evaluated
by entirely different instruments this yeér. Recommendation #2 was not directly
implementedj however, two mathematics teacher trainers were funded, workshops and
inservice courses were instituted, and major changes were made in the staffiné
pattern and in the content of the supplementary mathematics classes. Recommendation

#3 was not incorporated. Contractual distinctions between family assistants and
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educational assistants mitigated against flexibility of assignments and it was
felt that one family assistant for each counselor would be a sufficient ratio,

and that educational assistants were an important component in the program design.

STUDIES OF THE COLLEGE BOUND ALUMNI AND STUDENTS
The major long term objectivé'of the College Bound Program is to prepare
disadvantaged students for college. Rach year tﬁe staff conducts a study of the
number of students whe luated, the number who were accepted into college énd
the amount of finz.. 7al ¢ that they received. The data for the past four years

is summarized in the table below.

TABLE 7: _ . ACCEPTANCE RATE AND FINANCIAL AID RECEIVED BY GRADUATES

Year of Graduation

et

Total Graduated 2170 2246 2132 2162
Accepted by CUNY 1233 1179 1134 1252
Accepted by SUNY 87 71 128 91

. Accepted by Others ;~_§2§_ _765 _688 _62l
Total Accepted 2016 2015 1950 1967
% Accepted 93% 90% 91% 91%
Financial Aid | N/A | 1,693, 1,536,% 1,569,%

*000 omitted

Data for the current graduating-class will not be available until
-after this report is submitted.

In 1974 the staff conducted a study of the college retention rate of
the‘1971, 1972 and 1973 alumni. . They discovered that 70 per cent of those who
went to college from the class of '71 were still enrolled as seniors; 72 per cent

of.%Hage who attended college from the class of'72 were still enrolled as juniors;

15
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and 86 per cent of those who went to college from the class of '73 were still
enrolled as sophomores.

"In 1975 the staff conducted a study in 10 high schools comparing
600 College Bound studehts with 600 non-College Bound students who had com-
parable entering reading scores. They found that there was a statistically
significant difference at the .01 level oh five variables, and thét thém'
College Bound students: (1) had a better attendance record; (2) had fewer
failures: (3) ! " taken more Regents and "itywide éxaminations; (L) had

par .ed il wwre extra curricula activities; and (5) were more likely

to be in an academic or college preparatory program than the control group.

1o
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CHAPTER IV
SUMMARY OF MAJOR FINDINGS, CONCLUSIONS,‘AND RECOMMENDATICNS

The test results revealed that the project did improve standardized
test scores. Stafistically significant gains were obtained for the reading,
mathematics, social studies, science, bilingual reading, and bilingﬁal écience
components for all grade levels; and for the bilingual social studies component
for the ninth grade. Improved scores were obtained for the bilingual math-
ematics for both grades and for the bilingual social studies for grade 10.
However, these lat i improvements were not statisticglly significant.

The site visits revealed that the proJect was staffed by personnel
who were hlghly motlvated had strong 1dent1flcat10n w1th the program, knew
the project's goals and implementation criteria, and cared a great deal about
their studenyz. |

“ewzrai observations were made that appeared, in some instances,
to detract frocz the project's.accomplishing greater gains. The study found
that: some teachers were not completely familiar with the techniques invelvea
in individualizgtion of instruction; some teachers have had very little formal
training in reiding; some paraprofessionals were not being utilized as effectiVel&
as desirc ' , wost students prefer some variation to the individualization-
approach; :fQ a communication gap appeared to exist between the teacherzm assigned
to regula: +r3eg and those assigned tc e projects oourses. It was further
observed %hi-.; : few schools did not follzw thé staffing guifelines; appropriate
laborator:i; s save not available in some schools; and overcrowded and/or un-
partitioned vif? -es existed in 50% of the schools visited.

An gx:zznation of the follow-up studies conduoted by the‘College
Bound staff :Fwealed that over 90 per cent of those who graduate from the
progfam are umtepted:into college and that ove® 70 per cent of those who enrolled

in college wee= 8till enrolled as seniors.

17
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Another giudy comparing the College Bound students to similar
students in 10 high srhools suggests that the College Bound students are
more academically oriented than those not in the ﬁrogram.

The' test results, the site visits and the iﬁternal self studies
conducted by the College Bound staff ali indicate that the project is accomplish~
ing its objectives and, in fact, is an exemplary program.

The program should be continued based upo; the findings réported above.
However, thee are several recommendations which the project directors should
congider for the future. They avre:

1. Institufe new staffing guidelines which require maintaining personnel in
the program for at least one year so that a cadre of trained personnel is
insured; “

2. Reorganize the staffing pattern for Reading coordinators and teacher trainers
in order to provide equal coﬁtent area leadership to all the schools;

3. Bxpand the in-service courses and workchops for both teachers and para-
professionals in the content areas and .in methodé of utilizing the para-
professionalsy

4. Encourage teaching persomnel to vary their instructiénal modalities,

..experiment with other aporoaches such as peér assisted instruction, and

]

develop elective modules which reinforce skill retention for those students

near grade level; *

5. Increase interschool visitation activities so that effective ideas and
techniques are &Shared;

6. Explore various methods which would enhance the professional dialogue
between the regular and special class personnel;

7. Provide laboratories where needed'for the reading and mathematics skill
courses, and room dividers where needed for counselors;

8. Empower program éoordinators with more authority in selecting classroom teachers

e

and implementing the guidelines.

18
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CHAPTER V ~ EXEMPLARY PROGRAM ABSTRACT

The following components showed an excess of one month's gain

for each month of treatment:

Component Code Activity Code Objective Code
608 15 ' 720 801
608 16 ' 720 | 801
609 15 720 801
609 16 720 "M

The exemplary results obtained seem to be accounted for by the pride
manifest. in the partlclpants who have identified strongly w1th the program.
That splrlt appears to be a result of the 1nteractlon of the various treatment
effo:ts;. The small ~lassroom atmosphere, the motivation instilled by the school
counselors, the Supportivé<work!of the paraprofessionals, the leadership of the
coordinators and program directors, and the track record. of prefious College
Bound students in attending amd remaining in collége, have nurtured_the“unt;pped

“desire to achieve where heretofore it was latent.

19




J0A, Standardized Test Results for Mistorical Regression Desipn (6-Step Formula),

Function # 09-59609

The College Bound Program, 1974 = 1979

IR £ 1
Component | Activity|Test | Form | Level |Total [Group Number | Pretest |Predicted| Actual g;:;;:;;cil‘%ag?
Code Code  (Usedl/ [Pre[Fost |Fre [Post| N8/ | 1,0,/ |Testee m@; Posttest |Posttest | Value ;i§§i?-
D . = e
6018 1 (517120 b | 415 I4 L 209 | 6o | 260 o 10 g e A |
610811 (6111210 ALD [ lL joo w30 g 3] 89 519 o g 19.1 | 001
§.018 1 15110210 "l Ll e e g gl 90l 96 150w ) o
slole s lgl7lalo gﬁ'ﬂ Alslulh o 6o 9] 09 g/l TS| 8t [519 03 gl | oo
glolals 1gl70210 b n Lule (o Lerol o syl 81 87 |5/ wd wig oot |
101911 16]7/200 "l e Ll e ] to/1y &3 6.9 .5/75 0d 87 Lot
610191116 71210 "_ AL BLLIL 0 | 2,12 _15L10[m_§-_9__£'§ 5/15 9'“_&&.’.;@;
6101911 210 gAgTUA B UL (200 Gr. 3 1576 |10/ T3 79 Bl B s J‘OOL
slolglslgla]alo : L alulu oo [ ool g ol Bl 68 |5 96 85 |
£lolaialglglol0 Al bl 0] Gt sy |10/l B.8) 93 |grg0i M2 | O
ool gllolal t l el luls i Lol s |l 81 9o [seesl 56 ||
Us{el 7] )57 o]0 [ a) o | 5950 o o8| 8 [0S | b9 l5/g5k] 55 Lt |
6lel7lel6l7l2lof " |4 B]"|" | 8|G0 g 0L | 52 |55 i oo |
ele8 ] 1]5i7le]o [par Al B ][ | a9 0 05| 6L el 1| ne.
~6 68 116l7l2]0] " NI E R 10/ 65 { 7.0 §5/196:8/-1.35 | nes. |

1/ ldentify the gest used and year of publication (MAT-58, CAT-70, etc.).
2/ Totel nunberof participants in the activity, .

- 3/ ldenzify the: participants by specific grade level (evgv, grade 3, grade 5), Hhere several grades are conbined, enter
- thelase two-digits of the component code. v '

k4 Tarekinumber of participants {ncluded in the pre and posttest ealculations,

l ‘.‘EMC@y.-»Q‘level‘ of -statistical :s(gnifica‘nc& obtained (0ugey p;’-_,« 05; p<.01), |
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CAAd]

TR TRk WRSULLS for norm referenced achievement dats not applicable to tables 304, and 105

Function # 09 - 59609

The College Bound Progfém, 1974 - 1975 | ‘
_ MR # 2 —
. Numbor y ‘
Cezponent  Hetlvity 't _om _Level |Total Tested Protest Posttest . Statistical
Code Code {loc.  ProiPase| Pre(Post| N/ | il [T} Scorg/ Date |Mean |50/} Date [Hean] SOB7 oo Data

| Tyoe2 Test[/|Valued/|Leveld!

3 CAT 70 . “
6108 11 (6(T12[ 0% | A1 B|5 |5 300 |Grt2| 219] 2 WO/74 3.319.9 1/75[L7.223.6 2 [11.36 | .01,

110! RARARE 12 1183 ) 2 (107114 36.02.2 5/15| 2. 228w (16,61 | 001
s 1TRI0Tea T AL B (3|3 |20 {ergf 15k} 6 |1/7920.06257823.758 ¢ |71 | .001]
’511 Celrklolr Tl |3 [ne Gr. 9 | 1013] 6 10/7L 22.6 6.@5/7526.‘56.7 ¢ 121,03 | 001 |
ek, chplol " | a3l [3- M | o )6 |y sandssodnl ¢ | {om | |
el gl 00" [ AIBI3 3 |35 |60 15| 6 10/1125.917.65/75/30.270] +. [2k39 '.oonﬂf
AL AR ol | 4|3 313130 L | 9] 6 o/mlens g /0] ¢ | o | o
edoaleletelol e [l n s Js-pom Jorr o] 6 omlmalnassalral ¢ ls | oo |
0 e | 0] 6 ,"10/71; g6l yslmalsol ¢ | o |

2000

36,0

1800 | Gr.t2 | 6351 6 h0/7h 33.617.605/5035.507.0) ¢ | 1.87 | oot

6T Lo o 103 | 6 bo/l20.0)6.85/5l 16 b lo0uts | oo |
R R L lot" a6 168 116 Jgro b | 6 fo/londlnals/sonalaal & by | oot |

o ll ldentify Test Used and Year of Publication (MAT- 58; CAT-70, ete,) | 1/ Test ‘statistic (e.g., t; T X ),
f;_‘zl Total number of participants in the activity 8/ Obtatned value ' :
3 ldentify the participants by specific grade level (e.g., grade 3, _/ Spectfy level of statistical significance

‘grade 5), Where several prades are conbined, enter the last two digits  obtained (e.g., p<£.05; -pg.0l),.
. of the component code, J :

" 4/ Total nusber of participants included in the pre and post test cal

0 eulations,

" 511 = grade equivalent; 2 = percentile rank; 3 = & Score; 4 = Standard H
7 score (publisher's); § = stanine; 6 = raw scorgy 7 = other, -
6 E}D Standard Deviation y




30C, Stendardized Test Restlts for norm referenced achlevenent data not applicable to tables 304, andl3ba, o { .
Punction § 09-59609 . "
The College Bound Program, 197 - 1975 !
MIR # 3 |
. | Number _ ‘ o
- Cozponent Accivit.Tcstll Form | Level |Total Grouy Tested Pretest | Posttest Statistical
Code Code | Usedt| Pre [Post| Pre |Post| 82/ | 103" [N Score | Date |Nean [SO0') Date Nean| S8/ Data
. ‘ _lyped Testt/|Valued/TLevel?
6160|115 72 s s (A8 |- 1180 [er9 U2 | 6 (1015 |5 es (| b |10.67 | 001

61691116 172 0 v A5 [AS T |- | B0 jeat0 | St 6 |10/ %9 | RB/T5 (66 (12| b | 643|001 |

Lelsp s irelofss s 3| |« o e g 6 |6 holts |k 8] ¢ | |

16leb s lrllol ™ s (s le || lento (18 |6 o/ (Bl 5 b |18 (ne

LI | N
S169 115 TR (0 qer 88 M1 1< | 90 fGr 9 |62 | 6 HO/WE0 |155/15 (6 |1h) ¢ | 350 |.00r

deleplrlehplolm bs sl [ g lento 3|6 o |uksls (wl s et Lo |

=

LN
g
~ 1/ Ydentify Test Used and Year of Publication (1. 58; CAT-70, ete. ) 1/ Test statistic (e, gt F x2),
© 2/ Total nunber of participants in the activity 8/ Obrained value |
. 3 Mentify the participants by specific grade level (e.g., grade 3, 9/ Specify level of statistical significance

grade 5. Where several grades are conbined, encer the last two digits obtained (e.g., p<,05; p<.01),
" of the component code, .
“abl Totel neaber of participants included in the pre and post test cal

‘ culations.

: 31 = grade equivalent 17 percentile rank; 3 = 2 Scove; 4 = Standavd
. score (publisher's); 5 = stanine; 6 = raw score; 7 = other,
49 F Standard Deviation

~E




. "OFFICE OF FDUCATIONAL EVALUATION « DATA LC3S FORM

Th College Bound Progran © T(attech to IR, Ltem 430)  Function # 00-89609 c 19Tk - 1975
T Y B R I
Cozpoment | Activity | Group| Teat [Total| Number | Purticipants | Reasons why students were not tested, or {f
Code Code |ID, |Used |N |Tested/| Mot Tested/ tested, were not analyzed |
Anslyaec "{3“”‘"“’2 A3 | C|D | E|F |G HJ

10081115752 0o g BLO oo | 0 | a0 | 8| |60 |25 | 0lm b |- | -

610181 6T (2 0610 |aldo]| 2330 | 110 Ll Boj2o |- | ~|10 |« |- | ~

60/8] 1]~ 7I2 OGett | 20 ) M L3 T 0] [0 [180]% (Lo | . | 1

61081 [ 6)7l2ojente | v o | e {68 | 23| 0| (o | 0% 2 | | %

6lofs|1]5]7]2 0 g gﬂo 00 | 1609 |t | o7 | 6 [ | 0|0 e | . |

61019 1] 6|7 |2 |0 femto | oMo | a5 |5 | | |2 | |- |9 po |- |

6LOJ9| 1] 6fT{2 0 et | 1120 103 |11 | St Bl [0 |0l 0|«
Telofol 1f6lrlelofemn| v |10 B a3 | e8| |80 |- |5 (o | x5

6109y 1 {57 2 ooy BT lamn | w6 [ugh |2k | 60 |25 @ |m bt |- |

4o 91 1| 6]7(2[0Gea0 | ™ (200 | 2026 |l | 17.0 | 80 |20 |- L R

601911 67 2 06t | ™ 1220 b | 176 | b f b3 |10 [0 |0l |9 |- |- |

K R R R A R B I ™A R O O O R A O P B O P S I

61111572 [ojen s Pt | v [0 |l | so (b0 5 |00 s |- | -
et ei T2 0o | les ] Bl | 98 s s . e o oo |- |3
el le fojent| v fes| tom | a3 | 61| e |15 | |o |- | c
T 1 6l7le [ofore| v || o5 |25 | 20| 3 5120 |- 1% b | |-
| = ‘ o

© (1) Identify the participants by specific grade level-(e.g., grade 3, grade 9), Where stveral grades are cocblned, -
, enter the last two digits of the component code, : ' SRR

¢ (1) Ifentify the test used and vedr of publicatinn (MAT~ 70 SDAT-T4, etc )

©(3) Numder of participants in the activity,

)*Nu-ber of participants {ncluded in the pre and postiest calculations found on itemdd0,

) NLmber and percent of participants not tested and/or not analyzed on itent30,

ms%yﬂﬁmﬁwwem muMamﬁrmﬂmm'memdﬁmpmmw'&TmmtC-mwdD:hmﬁwmd
-z Absent on test: daue( )i F=-Incomplete test data; G Graduated; F= Invalid test scores. = - - |

i
3
I4




OPFICZ OF RDUCATIOUAT EVALUBLAUN ® ol from s

Me College Bound Progran “(attach to XIR, item #30) Function # 09-9609 - | 197l ~ 197 i -
ST ) )
Cozponent Activity | Group | Teat 7otal | Number | Purticipants feasons why students were not tested, or if
Cade Code |I,D, |Usad |N Tegted/ | ot Tested/ tested, were not analyzed
hnalyzed__hnalyzed | ,
| bl A | B (. G i
delolr s trielo e 9| Bpger | oy |26 | %6 |5 |30 | @ -] 6
6l1]of1 (67120 0m0 o |16 | bes | 16T | 102 |0 B | - - |2
glalolt 67|20 |Catt] ] 0 | o6 ok | 1) | g | 2 IO
540 72 | .
61617(1]5 7;210 w.gm 8o | ok | 2 b |~ |9 | T | g_ﬂ ,t
¢lel7] 116l 2fo et | B "ERE A ERERE - |-
6l6(8] 1157210 Gr.955$ﬁ72 ol 1m0 | P | T - ) 1 o |- i
ool |61 |2o]e0)t | B F o s |- |66 -
A e e R R i o | SRR
Telalt1607] 20 o] v | ] o w1 16| sfo]T]=1-]"
{efefal|s]r|2lo . 9?? ol & | % | B3|~ |5 L] E]¢ s - |y

0 30 18 12 [J,0.0 - 2 2 IJ. 2 2 - -

6lgtal| 67|20 Ge10
AR BERE w9y, | 0| 5 3 - 16 | 5|53 [T | |°
IinrennoER I EE R R R L2 |1 |- |- |-

8.84) gradé 3, grade §). HWhere several grades are cocbintd, oo

(1) Tdentify the participants by speeific grade level (
X encer the last two digits of the component code.
(1) Tdentify the test used ard year of publication (HT-70, SDAT-T4, etc.)s

" (3) Nusber of participants in the activity, | | o :
©(4) Muzher of participants {ncluded in the pre and posttest calculations found on itend30,
- (5) Neber and percent oflg§:ticipaﬂts not tested and/or not snalyzed on itemfd0, ,
EﬁﬁjmsmyﬂMmﬁwuamt%ﬂﬁaﬂhrmﬂﬂw:kkwmdﬁmpmym;kTmmhC=mwmn=hmﬁumm
et r;_Absgntjon_test_date(s); T2 Incomplete test data; (= Graduated;\H: Invalid test scores. ‘ | 3
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